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Introduction
As a sociopolitical issue, terrorism has great impacts on many areas of society and it is
nurtured by social areas as well. Sometimes, both the impacted and nurturing areas could be
the same, such as education, which constitutes the main focus of this study. In a broader
sense, terrorism is defined as the unlawful use of violence and coercion for political aims,
especially against civilians. Although terrorist actions are mainly taken for political aims,
there are often other goals, such as causing economic damage and disruption to an “enemy”
state, taking revenge for some alleged injustice, forcing a government to release terrorist
prisoners, obtaining ransoms, expressing hatred, etc. (Kurtulus, 2017; Wilkinson, 2012).
Neighbouring the Middle East and Eastern Europe, Turkey has been fighting against
separatist terrorism since the early 1980s when PKK (Kurdish Workers Party) first launched
its terrorist attacks in the eastern and southeastern provinces of the country (Feridun, 2016). It
was founded in the 1970s during a period of political and social discontent, advocating the
need for an armed struggle to create a socialist Kurdish state (Barrinha, 2011; Criss, 1995;
Roth & Sever, 2007). The nation-building policy of Turkey, which started in the prerepublican period and gained momentum in the early republican period, has a significant role
in the emergence of PKK, which has been fuelled from and seeking its ground on ethnic
conflict. In its fight against PKK, the Turkish state used different methods in order to
eliminate terrorism threats, such as prohibiting the use of Kurdish language (1983–1991),
declaring a state of emergency (1987–2002), displacing people in southeastern Turkey
(1992–1998), and making changes in foreign policy (1998) (Kim & Yun, 2008), all of which
indicate that nation-building policy had still impacts, although to a lesser extent compared
with the early republican period. Even the leader of PKK, Abdullah Ocalan, was captured in
1999 in Kenya (Ciftci & Kula, 2015).
Since the 2000s, Turkey has pursued a different strategy involving democratic and political
solutions aiming at minimizing the ethnic conflict in its fight against PKK representing
separatist terrorism. The candidate status given to Turkey in December 1999 at the European
Union Helsinki Summit and the acceptance of the Accession Partnership Document in
December 2000 have played important roles in the shift in Turkey’s counterterrorism
strategy. Providing a legal status for some cultural rights based on the recommendations
offered to Turkey within the scope of EU progress reports has weakened the legitimacy of
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separatist terrorism. Within this context, Article 26 stating that “a prohibited language cannot
be used to express and disseminate any information” and Article 28 stating that “publication
may not be made in any language prohibited by law” were excluded from the constitution in
2001, which were among the improvements in terms of cultural rights (Oran, 2010). Thus,
the legal limitation in the use of local languages has been abolished.
In 2002, the AKP (Justice and Development Party) came to power. In its early period, its
eager attitude towards EU membership affected Turkish policy to carry out counterterrorism
operations on democratic grounds in addition to security policies. Between 2002 and 2003, a
number of legal amendments within the scope of seven EU harmonization packages
improved cultural rights significantly. For example, Article 216 of the Turkish criminal code
was added to say that “any person who openly humiliates another person just because he
belongs to a different social class, religion, race, sect, or comes from another origin, is
punished” (Oran, 2010). Moreover, legal amendments in 2002 allowed the opening of private
courses in local languages other than Turkish and enabled publication in these languages. In
July 2004, Turkish Radio and Television Corporation (TRT) started to broadcast TV and
radio in five minority languages and dialects. Additionally, TRT founded a new channel to
broadcast in different languages, including Kurdish (Ergin, 2010).
The disruption caused by the capture of the PKK leader led to a decrease in terror attacks.
Moreover, the expectations from the AKP government depending on the “normalization
process” caused by improvements in cultural rights within the scope of the EU harmonization
process resulted in a decrease in PKK’s actions, especially in the first half of the 2000s.
However, the failure to follow a steady policy on cultural/ethnic rights and the loss of
momentum that had been gained in early 2000s disproved expectations, and terror attacks
started again in the second half of 2000s. Turkey had to wait until 2013 for a new period
without terror acts.
In 2013, a “peace process” between the Turkish government and Kurdish groups was
initiated. In this process, the government halted the counterterrorism policies that had been in
place until that point and started an indirect dialogue with PKK. “Homework” for both sides
was determined and scheduled. However, their long history of mutual distrust delayed the
steps that were to be taken reciprocally, and the peace process collapsed, leading to much
more violence (Lindenstrauss, 2016).
Despite all of these efforts, PKK is still actively carrying out terrorist attacks in Turkey.
Furthermore, it is the most resistant, longest-lasting, and most destructive organization
among all terror groups active in Turkey (Bal, 2016). The political uncertainty in Northern
Iraq and Syria provided PKK with open space to recover, especially after the Democratic
Union Party (PYD), closely associated with PKK, emerged as a game-changer in Syria with
the support of United States (Gunter, 2015). Therefore, it seems difficult to annihilate the
terror threat from PKK in the near future. In addition to PKK, left-wing terrorist organization
DHKP-C (Revolutionary People’s Liberation Party/Front) and religious organizations such as
Hezbollah, Al Qaeda, and ISIS have been launching bombings, assassinations, suicide
attacks, and armed attacks (Rodoplu, Arnold, & Ersoy, 2003). Turkey has lost more than
35,000 Turkish citizens to terrorist attacks within approximately 40 years (Global Terrorism
Database, 2017). The most recent terrorist organization that Turkey faced was the Gulen
Movement, which tried to overthrow the elected government with the help of its supporters in
the Turkish military force on July 15, 2016, leaving 249 dead (Ataman & Shkurti, 2016).
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Increasing PKK actions since 2015, ISIS attacks on Turkey, and the deaths caused by the
Gulen organization through the failed coup d’état in 2016 have made the terrorism issue a hot
topic again. Like any other social problems, terrorism does not have a single and simple
cause or solution. This situation shows that solving the issue of terrorism requires the
contribution of different social parties, one of which is education.
The Relationship Between Terrorism and Education
A number of studies investigated the costs, effects, and ways to end terror attacks in Turkey
(Bilgel & Karahasan, 2015; Ensaroglu, 2013; Feridun & Shahbaz, 2010; Mutlu, 2011). Some
researchers mention education as one of the ways to prevent terrorism. For example, in their
study involving data from 133 countries between 1984 and 2007, Brockhoff, Krieger, and
Meierrieks (2015) mentioned a nontrivial effect of education on terrorism. They found that
lower education tended to promote terrorism in countries with unfavourable socioeconomic,
political, and demographic conditions, while higher education reduces terrorism in countries
with more favourable conditions. Feridun (2016) examined the impact of education and
poverty on terrorism in Turkey and concluded that education had an adverse impact on
terrorism. Elbakidze and Jin (2015) interestingly found that educational improvement from
the elementary level to the secondary level was positively correlated with the frequency of
participation in transnational terrorism events, while further improvement from the secondary
level to the tertiary level was negatively correlated with participation in transnational
terrorism. In their theoretical study, Ghosh, Chan, Manuel, and Dilimulati (2017) focused on
how education could be incorporated into policies as a preventive measure that not only
makes students resilient citizens but also addresses the psychological, emotional, and
intellectual appeal of narratives that terrorists purport. On the other hand, Malečková and
Stanišić (2013) were unable to find evidence supporting that higher education decreased
support for terrorism, and suggested that education was not by itself a sufficient means of
counter-terrorist policy.
The different results of the aforementioned studies show that the relationship between
education and terrorism is not a linear one. This indicates that the content of education rather
than the duration can be more effective in explaining the relationship between education and
terrorism. Violent events involving terrorism during the 20th century led progressive
educators to develop peace education theory, which aims to provide information about the
destructive effects of conflicts and strategies for peace (Harris, 2004). Peace education
programs that are based on this theory but developed for different purposes have been
implemented in various countries around the world (Johnson & Johnson, 2005). Peace
education programs aim to make students aware of the violence in school and society, and to
teach students about peace strategies such as negotiation, reconciliation, nonviolent struggle
or agreement to resolve conflicts without violence (Harris & Morrison, 2003). They have the
potential to spread peace culture and ensure positive social change by making people see that
things can be different and better than they are today (Boulding, 2000).
Peace education not only teaches different approaches about protecting and maintaining
peace, but also provides a comprehensive framework in which these approaches and
strategies can be taught and practiced in classrooms (Yemenici, 2016). Peace education
programs are significant for places such as Turkey where terror incidents based on ethnic
conflicts occur frequently. Peace education programs, which are expected to be implemented
in these locations, aim to reduce the aggression, hostility and humiliation among people by
considering the education system as a whole (Salomon, 2002).
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The report authored by Bush and Saltarelli (2000) draws attention to the two faces of
education in terms of ethnic conflict, which can nurture terrorism. According to the authors,
education can play a major role in both reducing and increasing conflict. The uneven
distribution of education, using education as a weapon in cultural repression, manipulating
history for political reasons, and manipulating textbooks are among the negative functions
that could be carried out through education. At the same time, it can serve as a conflictdampening impact, nurture and sustain an ethnically tolerant climate, and ensure linguistic
tolerance and inclusive citizenship through peace programs. In support of the positive face of
education, Waghid and Davids (2013) outline an education that ought to inspire people to
counteract terrorism. According to them, terrorism can be reduced if education is guided by
recognizing the other and being responsible towards one another. Abdi and Schultz (2010)
argue that educational efforts and educators may play a role in the diffusion of social justice,
which in turn will relaunch multicultural spaces that value all histories, achievements, and
aspirations, and achieve an intercivilizational dialogue. This kind of education would
diminish terrorism. In a similar manner, Zembylas (2011) argues for an account of how an
ethics of responsibility and hospitality might enrich the interpretations of tolerance and
coexistence in educational settings of conflicting societies.
When Turkey’s educational history is reviewed, it is possible to see examples of both faces of
education in terms of terrorism based on ethnic conflict. Creating a homogenous society has
been one of the most important goals of education since the early republican period (Yıldız,
2010). In this sense, it can be stated that the ideal of creating a homogenous society desired
by the nation-state has been the biggest governmental tool in the republican period. Although
the expectations of creating a homogenous society from the education system have lost their
validity compared with the early republican period, the traces of these expectations can still
be seen. For example, the Basic Law of National Education foresees that education should
have determining and transforming effects on ethnic, national, religious, and political
identities. Moreover, this law prohibits discrimination; however, it does not define
discrimination. The lack of regulations about to where and how the individuals who are
subject to discrimination apply poses an important problem, which sometimes leads people
into violence (Kaya, 2012).
Moreover, the international conventions and documents that are signed by Turkey require
respecting the right of parents to decide what kind of education their children would receive
and respecting parents’ religious and philosophical decisions, cultural identities, language,
and values; however, no concrete steps regarding these aspects were taken except for in the
last few years (Kaya 2012). In this situation, ethnic or religious groups worried about not
being able to reproduce their identities, languages, and values, or hand them down to their
children politicized their identities, and they formalized their demands through these
identities. It is clear that such a process has the potential to lead to micronationalism based on
identity politics and social conflicts.
Trying to overcome these issues, Turkey’s education system has for the past 10 years
undergone significant transformations regarding the demands for rights stemming from
differences in cultural and religious identities. These improvements include enabling elective
language lessons in the Kurmanji, Zazaki, Abkhazian, Adyghe, and Laz languages; clearing
the way for education in the mother tongue considerably; and including elective courses
about the Koran, the life of the Prophet Muhammad, and basic religious knowledge. Thus, it
can be said that an improvement has been made in terms of discriminatory statements and
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violation of rights compared to previous years, although some differences are still ignored
and issues regarding gender discrimination still exist in textbooks (Çayır, 2014).
Despite these vicarious efforts to eliminate the legitimacy of ethnic and religious terrorism
through Turkey’s educational practices, it does not seem possible to address practices that
directly target reducing terrorism or the tendency of violence. Turkey, which has been
fighting against terrorism through military and political means, has not developed or begun
implementing peace education programs that suit its own social conditions. Moreover, no
direct efforts to reduce terrorism or social violence have been observed in the content of
lessons or current curriculums. Instead, the issue is addressed from the political perspective in
some lessons such as social studies or history.
Current Study
The literature review revealed important aspects regarding the role of education in the fight
with terrorism although there was a limited number of studies. The relationship between
education and terrorism is not a linear relationship depending on the duration, but rather a
complex relationship based on the content of education. This relationship is shaped through a
very wide context involving the development and implementation of peace education
processes aiming to reduce the tendency toward terrorism and violence and reorganize the
current course contents. Considering Turkey’s educational bureaucracy and practices, teacher
educators mostly fulfill the highest degree of responsibilities in terms of deciding which
lessons to involve in different stages of education, developing the curricula that determine the
goals and contents of the current lessons, writing textbooks for lessons, and making decisions
regarding the practices of the teacher training system. Therefore, teacher educators’ opinions
about the terror problem and the role of education in ending it are valuable so that the content
of education can have a better chance of pushing back against terrorism and violent
tendencies. With reference to this situation, this study aimed to reveal the perceptions about
terrorism that are held by members of schools of education working in Ankara, the capital of
Turkey, and their opinions regarding the role that education that may play in ending
terrorism.
We hope the current study, which approaches the issue in terms of content from a qualitative
perspective, will contribute to the literature that currently contains a limited number of
studies on the relationship between terrorism and education in Turkey and mainly from a
quantitative perspective. Moreover, this study is significant since it seeks to reveal what
teacher educators think about the terrorism-education issue, whether they have developed
structural suggestions in terms of the role of education system in reducing tendencies toward
terrorism, and what the implications may be for practice.
Methodology
For this study, we purposefully chose teacher educators working in the school of education of
three different universities in Ankara. In addition to their roles in training teachers, these
scholars have other roles in many other processes of education in Turkey. We also
purposefully chose Ankara because it is both the capital of Turkey and has been subject to
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several terror attacks.1 A total of 30 scholars (11 male, 19 female) participated in this
qualitative study. The age of participants ranged from 25 to 67, and the mean age was 36.9.
14 participants (46.7%) were working at Gazi University; 13 (43.3%) were working at
Hacettepe University; and three participants (10%) were working at Middle East Technical
University. Twelve participants (40%) had completed their PhD, while 18 participants (60%)
were still doctoral students. The biggest group among participants was the research assistants
(n=19, 63.3%). Three lecturers (10%), two assistant professors (6.7%), three associate
professors (10%), and three professors (10%) took part in the study. The doctoral students
among the participants were also serving as research assistants at universities. In Turkey,
there is no distinction between teaching assistants and research assistants, and research
assistants also conduct lessons formally or informally (under the supervision of higher-order
scholars). Acknowledging this, they were accepted as teacher educators as well in the study.
Four participants (13.3%) reported that they were exposed to a terror attack at least once in
their life. Five participants (16.7%) expressed that they lost someone close to them because
of a terrorist attack.
We collected the data for this study using a questionnaire composed of open-ended questions.
After an extensive literature review, we generated an item pool composed of nine open-ended
items. Then, we sent the draft to three academics for review. One of these academics
completed his PhD in sociology and was working as an associate professor. The second one
was teaching in the department of primary school teaching as an assistant professor. The third
academic was teaching in the department of curriculum and instruction as an assistant
professor. All of these scholars had significant experiences with qualitative data collection
tools. These academics were asked to examine the items and assess them in terms of
comprehensibility and content validity. At this point, we excluded two items from the tool
since they were found to overlap with other items. Additionally, we made minor
modifications to the remaining items. Then, we conducted the pilot study with two
academics. They did not report any negativity related to the items. As a result, the
questionnaire was composed of seven open-ended items in addition to questions related to
demographic information such as age and gender.
The first two items in the questionnaire had somewhat of a demographic nature. They asked,
“Have you ever been exposed to any terror attack? If yes, please explain.” and “Have you lost
someone close to you in a terror attack? If yes, please explain.” We asked these questions to
see if the participants had previously had direct contact with terror attacks. The next three
items were, “Can you define terrorism?” and “In your opinion, what is the purpose of terrorist
attacks?” and “What do you think is the best reaction to terrorist attacks?” We asked these
questions in order to understand how the participants perceived of concept and purpose of
terrorism and so that we could compare their responses with the literature to how they fit in.
Moreover, we aimed to prompt their thinking on terrorism in a variety of aspects prior to
asking more detailed and relevant items. The sixth item was “What do you think can end
terrorism?” By asking this question, we wanted to understand the participants’ priorities
regarding the various ways of ending terrorism, and we wanted to see if education was
among the priorities of teacher educators. The seventh item was, “What roles can education
1

On October 10, 2015, a total of 109 civilians died as a result of the largest terror attack to that point,
which was carried out in Ankara Train Station by ISIS. On March 10, 2016, 36 citizens lost their lives
because of a PKK attack in Kızılay, Ankara. On July 15, 2016, a total of 146 people, including 2
soldiers, 56 policemen, and 88 civilians, were killed during the coup attempt in Ankara, which is
recognized as a terror attack.
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play in ending terrorism?” This question helped us to see whether or not the participants
viewed education as a game-changer in ending terrorism and how they approached education
as a means of ending terrorism. Would they express superficial statements, such as making
more demands of education, or would they comment on the “how” aspect or the function of
education in ending terrorism through mentioning the current content of education or by
making critical remarks? These points were of interest to us.
The questionnaire was e-mailed to the school of education staff in three state universities in
Ankara. The objective and scope of the research were explained in e-mail, and recipients
were requested to participate in the study. A total of 30 teacher educators responded to the email. Participants’ responses were analysed using content analysis technique. Some measures
were taken at this point in order to ensure the validity and reliability of the study. First, a
coding scheme was discussed and agreed upon prior to the analysis. Then, we requested that
a colleague who completed his PhD in sociology analyse the responses of 6 participants. His
analyses were compared with one of the authors’ findings using Cohen’s Kappa (Cohen,
1960). We observed that the two coders had good agreement (.55). Secondly, the authors
interpreted the responses of five participants. Then, this interpretation was sent back to those
participants in order for them to check. All of the participants stated that the authors
comprehended and interpreted the responses correctly.
Findings
The results of the content analysis are presented in this section. This section is structured in
the same order in which the questions in the questionnaires. Firstly, we present the
participants’ definitions of terrorism. Thereafter, we present their descriptions of the goal of
terrorism, the best reaction to terrorist attacks, and ways to end terrorism. Finally, we present
teacher educators’ perceptions about the role of education in ending terrorism. The age and
gender of participants quoted are noted within parentheses.
Defining Terrorism
First, the participants were asked to define terrorism. The analysis revealed three categories
that constituted participants’ definitions: the action/method, the target, and the purpose. The
categories and the codes are illustrated in Table 1 on the next page.
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Table 1. Participants’ definitions of terrorism
Action/Method

f

%

Using violence

6

Massacring
Attacking

Target

f

%

Purpose

f

%

24 Civilians

10

64

6

26

5
3

20 Society
12 Social order

1
1

6
6

Achieving political and
ideological goals
Spreading fear

5

22

Disturbing peace

3

12 Constitutional
order

1

6

Disturbing the peace

4

17

Intimidating

2

8

Country

1

6

Disturbing the
constitutional order

3

13

Any kind of action

2

8

Humanity

1

6

Damaging

2

9

Destructive action
Separatist action

1
1

4
4

Living creatures

1

6

Tyrannizing
Disrupting unity

2
1

9
4

Illegal action

1

4

Using people

1

4

Total

25

16

23

The analysis of participants’ definitions revealed that they mainly emphasized action/method
and purpose of terrorism. The most common word in action/method category was using
violence, followed by massacring, attacking, and disturbing the peace. Within this scope,
terrorism was defined by a male participant aged 36 as “violent acts committed by the armed
individual(s) to disturb or eliminate the constitutional order.” When we examined
participants’ definition of the targets of terrorism, we observed that civilians were mentioned
by ten participants. A participant (male, 32), who had been subject to a terrorist attack,
defined terrorism as “any kind of activity attacking innocent people, which tries to violate the
order of the state and get what it wants through anarchy.” Participants ascribed a variety of
purposes those who commit terrorism. Achieving political and ideological goals, spreading
fear, and disturbing peace were among the frequently mentioned goals of terrorism. In line
with this, a participant (female, 52) defined terrorism as “a deadly attack planned to spread
fear within the scope of a goal.”
The Goal of Terrorism
The second question asked to participants was about what they think the goal of terrorism is.
Their frequently expressed responses can be seen in Table 2.
Table 2. Participants’ opinions on the goals of terrorism
Goals

f

%

Spreading negative emotions

15

41.7

Disturbing the social, constitutional or state order

8

22.2

Obtaining recognition or attracting attention

6

16.7

Protecting the interests of others

4

11.1

Imposing its demands

3

8.3

Total

36

100
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As can be seen in Table 2, a considerable number of participants viewed spreading negative
emotions among the population as an important goal of terrorism or terrorist attacks. Twelve
different emotions were expressed within this scope. These were fear, horror, chaos, tumult,
frustration, disturbance, insecurity, anxiety, worry, indignation, desperation, and separatism.
Some of the participants (n = 8) expressed that terrorists target the social, constitutional, or
state order. As quoted from one participant (male, 31), “the goal of terrorism is to disturb the
ordinary flow of social life by creating fear and indignation among people.” Another
participant (male, 32) stated that “the goal of terrorism is to gain ground by disseminating
fear and horror among society.”
The Reaction to Terrorist Attacks
The participants were asked about the proper reaction that should be given to terrorist attacks.
When compared with responses to other questions, the participants explained their opinions
in much longer sentences. There was a great variety of opinions; therefore, different
categories emerged from the reactions proposed by participants during the content analysis.
These categories were social, administrative and political, legal, and military reactions. The
categories and proposed reactions can be seen in Table 3.
Table 3. Participants’ opinions on the proper reaction to terrorist attacks
Categories

Social

Administrative
and Political

Legal

Military

Reactions

f

%

Solidarity and continuing normal life

8

24.3

Defending the peace

2

6.1

Taking a stand against it

1

3

Anger

1

3

Being careful

1

3

Total
Improving socioeconomic status of disadvantaged
regions
Revealing the reasons behind it

13

39.4

5

15.2

2

6.1

Eliminating civilian support to it

1

3

Ensuring the flow of true information and transparency

1

3

Compromising with terrorists

1

3

Making no compromises to terrorists

1

3

Total

11

33.3

Sentencing severe and capital punishment

4

12.1

Fighting through legal means

2

6.1

Total

6

18.2

Armed struggle

2

6.1

Early military interventions

1

3

Total

3

9.1

Grand total

33

100
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First of all, the category with the highest frequency was social reactions. Five different
reactions were proposed by participants. Solidarity and continuing with life as normal is the
most repeated reaction. Administrative and political reactions involved six different
proposals. Five participants referred to the necessity of improving the socioeconomic status
of disadvantaged regions in order to prevent terrorists from recruiting more people by
exploiting the poverty of relevant regions. A participant expressed that “the best reaction to
terrorism is to improve the socioeconomic conditions, which are nurturing terrorism now.”
Legal reactions proposed by participants included severe and capital punishment and fighting
through legal means. For example, a participant (female, 30) expressed, “When convicted
legally, the most severe punishment should be imposed on terrorists.” Finally, a small
number of participants (n = 3) proposed military reactions. On the other hand, one participant
(female, 28), whose response was left out of the categorization of reactions, criticized the
current situation by saying “the most proper reaction against terrorism is to do nothing (!!)
but condemning fiercely.”
Ways to End Terrorism
The participants were asked what they thought about how to end terrorism. The responses
varied, and a total of 12 different ways to end terrorism was proposed by teacher educators.
These proposals can be seen in Table 4.
Table 4. Participants’ proposed ways to end terrorism
Proposed ways

f

%

Demonstrating common sense and solidarity

6

15

Improving democracy

4

10

Revealing the powers behind it

4

10

Eradicating cash resources

4

10

Raising awareness

4

10

Taking part in international cooperation

3

7

Improving socioeconomic status

3

7

Imposing severe and capital punishment

3

7

Education

3

7

Political Determination

2

5

Fair governing

2

5

Security policies

2

5

Reconciliation

1

2

Total

41

100

Table 4 shows that teacher educators mentioned common sense and solidarity most. A
participant (female, 50) expressed that “one of the best ways to seize terrorism is to display
social unity and increase national and moral awareness.” Democratic values and policies
were another way to end terrorism. Among these democratic values, human rights and
freedom were verbalized by participants. A participant (male, 48) replied to the question of
how to end terrorism as “becoming part of something bigger, making coalitions with other
states, and upholding universal laws of democracy and human rights.”
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Education was mentioned by three participants. A participant (male, 47) expressed “terrorism
can be fought through scientific education and socioeconomic development.” Another
participant (male, 32) mentioned “imposing the culture of democracy and providing quality
education.”
The Role of Education in Ending Terrorism
The participants were asked about the possible roles that education could play in ending
terrorism. The responses were analysed and 10 different categories emerged. These
categories can be seen in Table 5.
Table 5. Participants’ views on the effect of education against terrorism
The roles of education

f

%

Improving the socioeconomic status of individuals

7

20

Through values education

6

18

Through antiterrorism education
Through training individuals who can think
analytically/autonomously/logically
Through eliminating prejudices

6

18

4

11

3

8

Through strengthening national values

3

8

Not enough by itself

3

8

It can decrease the tendency to commit a crime

1

3

Through objective education

1

3

Through citizenship education

1

3

Total

35

100

Of all the participants, seven mentioned that improving the socioeconomic status of
individuals would be a way to end terrorism. One participant (male, 30) stated, “Terrorism
can be fought by giving people jobs.” Some participants mentioned values education while
answering the possible roles of education in ending terrorism. The responses included such
values as morality, ethics, empathy, love, tolerance, compassion, democracy, equality,
solidarity, patriotism, and citizenship. They expressed that education can provide these values
as tools in the fight against terrorism.
However, three participants stated that education was not enough to end terrorism on its own;
instead, it should be accompanied by something else. Related to this category, a participant
(male, 35) expressed, “Education has a huge role; however, it is not possible to end terrorism
only by education. Politics has a greater role than education in fighting terrorism.”
Discussion and Conclusion
This study attempted to reveal teacher educators’ perceptions of terrorism and their opinions
regarding the role that education may play in ending terrorism. Within this scope, the analysis
of their descriptions of terrorism covered different aspects of an ordinary definition and they
were mostly consistent with the literature. For example, participants perceived terrorism as
violent attacks targeting civilians to reach political goals, which is consistent with the
findings of other researchers (Bryan, Kelly, & Templer, 2011; Garfield, Dresden, & Rafferty,
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2003; Hoffman, 2006; Keenan, 2014; Malvern & Koureas, 2014; Pattison, Kim, & Lee, 2016;
Richards, 2014; Sunstein, 2003). Nearly half of the participants mentioned spreading
negative emotions while expressing the goal of terrorism. Spreading these emotions among
society might be the hidden or implicit goal of terrorism since terrorist organizations don’t
declare it as the goal of their actions (Kurtulus, 2017). Other goals of terrorism expressed by
the participants are supported by the literature involving disturbing social, constitutional or
state order (Ackerman, 2006; Blakesley, 1989; Haimes, 2002; Weigert, 2003) and obtaining
recognition or attracting attention (Crenshaw, 1981; Frey, 1987; Nacos, 2000). Additionally,
some participants expressed that the goal of terrorism was to protect and preserve the
interests of other countries. This finding could be linked with the studies on state-sponsored
terrorism (Collins, 2014; Ganor, 2002; Gotchev, 2006; Wilner, 2017). It must be noted that
Turkish people have a perception that the United States and European Union countries are
backing the terrorists due to the US military aid given to Syrian Kurdish forces, the
reluctance of the United States to extradite the leader of the Gulen Movement, and Germany
and France’s denial of the extradition of Gulenist criminals taking part in the failed coup
d’état (Carden, 2017; Ellis & Labropoulou, 2017; Hacoglu, 2017; Kiper, 2016). Finally,
teacher educators’ responses regarding the best reaction to terrorism involved 15 different
codes that were categorized as social, administrative and political, legal, and military
reactions. Neither these codes nor the categories involved any aspect directly related to the
content, process, or output of education.
It can be inferred from the discussion up to here that participants’ perceptions of terrorism
were mainly in line with the mainstream understandings of it. Unexpectedly, findings
regarding the goal of terrorism and the best reaction to terrorism revealed responses that had
no association with education. In particular, the finding that pointed to protecting other
countries’ interests as the goal of terrorism is intriguing. Although there might be reasonable
grounds to associate terrorism with external powers from the perspectives of the participants,
it can be stated that some teacher educators ignored the internal dynamics nurturing terrorism
and directed the responsibility of solving a social problem towards outer agents.
Regarding how to end terrorism, 41 codes were elicited from the participants’ responses. The
most popular way proposed by participants was to demonstrate common sense and solidarity.
This aspect was also mentioned while discussing the best reactions against terrorism. Cutting
the resources and aids supplied to terrorist organizations including cash flow, arms, food, etc.
as well as human resources were also expressed by participants. However, this is only
possible through successful international cooperation, which was also a proposed way to end
terrorism by participants as well as some studies (Basile, 2004; Bensahel, 2006; Levitt, 2002;
Raphaeli, 2003; Weintraub, 2002). Some of the participants proposed harsh punishments
such as the death penalty. It must be stated that the restoration of the death penalty in Turkish
law is an opinion increasingly expressed both by political leaders and the public in Turkey
(Avundukluoglu, 2017; Agence France-Presse, 2016). Demonstrating political determination
and persistence in the fight with terrorism and improving the socioeconomic status of poor
regions were other two ways proposed by participants to end terrorism.
It is significant that only four responses given by teacher educators were about democracy.
However, terrorists are more likely to spring from countries that lack civil rights (Krueger
and Malečková, 2003; Kurrild-Klitgaard, Justesen, & Klemmensen, 2006). Injustice can also
be stated as a factor (Ahmad 2017). Therefore, the solution of this problem lies in true
democracy because the true democracy provides the inclusion of all minority groups and
differences (Karstedt, 2006; Kopstein & Wittenberg, 2010; Young 1997, 2002). Considering
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that PKK was nurturing from ethnic conflict, importance of social justice, democracy, and
human rights will be better understood. The low number of participants mentioning
democracy shows that teacher educators in Turkey either ignore the grounds of terrorism or
are not able to comprehend the importance of democracy in the solution of terrorism issue.
Finally, education was proposed by only three participants among 41 responses as a way to
end terrorism, which was surprising since all of the participants were academics training
future teachers. According to frequencies, education has equal importance to economic status
and severe punishment. Thus, it can be stated that teacher educators viewed other options as
more effective means to fight terrorism. Of course, it is not argued here that the majority of
participants do not believe in the role of education. They just did not think of it as a prior
answer. As a matter of fact, participants’ responses regarding the role of education in ending
terrorism support this finding.
Regarding the role of education in ending terrorism, one-quarter of the participants
mentioned values education as a powerful tool, as have some authors (Aplin 2007; Omede &
Omede, 2015; Preston, 2009; Thomas, 2016). It is known that great efforts are devoted to
values education in the face of persistent and debilitating problems, including terrorism
(Lovat, 2009). The values mentioned by participants were morality, ethics, empathy, love,
tolerance, compassion, democracy, equality, solidarity, patriotism, and citizenship. These
values define the content of such an education program. Raising awareness and fighting with
ignorance and poverty were proposed as the two other roles that education could play. The
link between poverty and the tendency to join terrorist groups has been shown in some
studies (Ergil, 2000 as cited in Pedahzur, Perliger, & Weinberg 2003; Piazza, 2011).
However, plenty of other studies have denied this link, as contrary to common belief
(Berrebi, 2007; Mitra, 2008; Piazza, 2006). Through education, measures can be taken to
prevent violent extremism in children (Miller, Mills, & Harkins, 2011) by informing people
about the underlying factors and effects of terrorism; however, it must be emphasized that
terrorists can be as educated and economically well-off as the rest of the population (Atran,
2013).
Considering the perceptions regarding the role of education in ending terrorism, it can be
stated that the majority of teacher educators expressed that education can play a role;
however, they put some conditions forward. The solutions through education as provided by
teacher educators seem a bit superficial. Moreover, the most frequent response was based on
the assumption that education increases people’s economic status, and that prevents them
from being terrorists. This situation shows that teacher educators assigned an instrumental
role to education. Therefore, it can be expressed that the majority of teacher educators were
not aware of the role that should be adapted by education in ending terrorism.
The content of education must consider terrorism and violent tendencies within society so
that education can be among the solutions to terrorism in a country. Moreover, it is not
possible to propose a universal educational approach that could be the solution for the issue
of terrorism in every country around the world. Education should focus on the subjective
conditions from which terrorism arises so that education could be an effective way to deal
with it. However, considering the participants’ responses regarding the role of education in
ending terrorism, it is notable that they did not draw attention to any subjective condition
about Turkey and that they established universal relations about the terrorism issue. This
situation could be a sign that they had not previously given any thought to how education
could be the solution to the issue of terrorism issue in Turkey.
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On the other hand, the practical reflections of participants’ suggestions about the role of
Turkish education in preventing terrorism seem problematic. Although some subjects such as
values or citizenship or higher-order thinking skills, all of which were proposed by the
participants, have already been involved in curriculums of various lessons, no direct or
indirect relationship between achieving them and terrorism is present. Moreover, the values
such as tolerance and respect for differences, which are very important values for a country
like Turkey in which terrorism based on ethnic conflict has been an issue for decades, were
removed from the values education with the curriculum changes in 2019.
Although the majority of participants accept some shortcomings of the Turkish education
system when it comes to the topic of terrorism, they are not aware of the possible role of
education itself in addressing the emergence of terrorism. In countries that don’t approach
cultural/ethnic differences from an egalitarian perspective, differences can turn into conflicts,
and the education system paves the way for the constant reproduction of this conflict.
Therefore, the solution of this problem that in Turkey specifically requires educational
policies targeting discrimination and prejudice, and not the differences between people. It
also requires teachers who can implement these policies. In their responses, teacher educators
had no criticisms about the current educational system in terms of its possible roles in
nurturing ethnic conflicts, partly arising from discrimination and prejudices. Therefore, it can
be stated that the lack of teacher educators’ awareness of this point is one of the obstacles in
the solution of the ethnic conflict and terrorism issue in Turkey.
Muhammet Fatih Alkan works at the Department of Educational Sciences, Tokat
Gaziosmanpaşa University. His research interests are workplace learning, autonomous
learning, and teacher education.
Fatih Yazıcı currently works at the Department of Social Sciences Education, Tokat
Gaziosmanpasa University. Yazıcı conducts research in the fields of history education, social
studies education, patriotism, and multicultural education.
Funding
The authors received no financial support for the research, authorship, and/or publication of
this article. The authors have no conflicting interests.
References
Abdi, A. & Schultz, L. (2010). (Re)Imagining a shared future through education for global
social justice. International Journal of Curriculum and Instruction, 7(1), 128–139.
Ackerman, B. (2006). Terrorism and the Constitutional Order. Fordham Law Review, 75(2),
475–488.
Agence France-Presse. (2016, August 7). Tayyip Erdogan Hints at Return of Death Penalty
in Turkey. The Telegraph: https://www.telegraph.co.uk/news/2016/08/07/tayyiperdogan-hints-at-return-of-death-penalty-in-turkey/
Ahmad, I. (2017). Injustice and the new world order: An anthropological perspective on
“terrorism” in India. Critical Studies on Terrorism, 10(1), 115–137.
doi:10.1080/17539153.2016.1219532

https://digitalcommons.nl.edu/ie/vol12/iss1/2

14

Alkan and Yaz?c?: Terrorism and the Role of Education: A Qualitative Inquiry

Aplin, G. (2007). Heritage as exemplar: A pedagogical role for heritage studies in values
education. The Environmentalist, 27, 375–383. doi:10.1007/s10669-007-9053-4
Ataman, M. & Shkurti, G. (2016). Batinin darbe sicili ve 15 Temmuz darbe Girişimine
tepkisi [Coup d’etat record of the West and Western reaction to July 15 coup attempt].
Adam Akademi Sosyal Bilimler Dergisi, 6(2), 51–74.
doi:10.31679/adamakademi.285019
Atran, S. (2013). Genesis of suicide terrorism. Science, 229(5612), 1534–1539.
doi:10.1126/science.1078854
Avundukluoglu, E. (2017, May 09). Turkey: MHP leader urges quick return for death
penalty. Anadolu Agency: http://aa.com.tr/en/politics/turkey-mhp-leader-urges-quickreturn-for-death-penalty/814557
Bal, I. (2016). Turkey’s Fight against the PKK: Confrontation in the Age of Terrorism.
Review of International Law & Politics, 12(1),13–25. doi:10.19096/rilp.2016116723
Barrinha, A. (2011). The political importance of labelling: Terrorism and turkey’s discourse
on the PKK. Critical Studies on Terrorism, 4(2),163–180.
doi:10.1080/17539153.2011.586203
Basile, M. (2004). Going to the source: Why Al Qaeda’s financial network is likely to
withstand the current war on terrorist financing. Studies in Conflict & Terrorism,
27(3), 169–185. doi:10.1080/10576100490438237
Bensahel, N. (2006). A coalition of coalitions: International cooperation against terrorism.
Studies in Conflict & Terrorism, 29(1), 35–49. doi:10.1080/10576100500351284
Berrebi, C. (2007). Evidence about the link between education, poverty and terrorism among
Palestinians. Peace Economics, Peace Science and Public Policy, 13(1).
doi:10.2202/1554-8597.1101
Bilgel, F. & Karahasan, B. C. (2015). The economic costs of separatist terrorism in Turkey.
Journal of Conflict Resolution, 61(2), 457–479. doi:10.1177/0022002715576572
Blakesley, C. (1989). Terrorism, law, and our constitutional order. University of Colorado
Law Review, 60, 471–531.
Boulding, E. (2000). Cultures of peace: The hidden side of history. Syracuse, New York:
Syracuse University Press.
Brockhoff, S., Krieger, T., & Meierrieks, D. (2015). Great expectations and hard times: The
(nontrivial) impact of education on domestic terrorism. Journal of Conflict
Resolution, 59(7), 1186–1215. doi:10.1177/0022002713520589
Bryan, D., Kelly, L. & Templer, S. (2011). The failed paradigm of “terrorism.” Behavioral
Sciences of Terrorism and Political Aggression, 3(2), 80–96.
doi:10.1080/19434472.2010.512151

Published by Digital Commons@NLU, 2020

15

i.e.: inquiry in education, Vol. 12 [2020], Iss. 1, Art. 2

Bush, K. D. & Saltarelli, D. (2000). The two faces of education in ethnic conflict: Towards a
peacebuilding education for children. Florence, Italy: Unicef Innocenti Research
Centre.
Carden, J. (2017, March 3). Why does the US continue to arm terrorists in Syria? The Nation:
https://www.thenation.com/article/why-does-the-us-continue-to-arm-terrorists-insyria/
Ciftci, I. & Kula, S. (2015). the evaluation of the effectiveness of counterterrorism policies on
the PKK-inflicted violence during the democratization process of Turkey. Journal of
Terrorism Research, 6(1). doi:10.15664/jtr.1075
Cohen, J. (1960). A coefficient of agreement for nominal scales. Educational and
Psychological Measurement, 20(1), 37–46. doi:10.1177/001316446002000104
Collins, S. (2014). State-sponsored terrorism: In decline, yet still a potent threat. Politics &
Policy, 42(1), 131–159. doi:10.1111/polp.12061
Crenshaw, M. (1981). The Causes of Terrorism. Comparative Politics, 13(4), 379–399.
doi:10.2307/421717
Criss, N. B. (1995). The nature of PKK terrorism in Turkey. Studies in Conflict and
Terrorism, 18(1),17–37. doi:10.1080/10576109508435965
Çayır, K. (2014). Biz’ kimiz? Ders kitaplarında kimlik, yurttaşlık, haklar [Who are ‘we’?
Identity, citizenship, rights in textbooks]. İstanbul, Turkey: Tarih Vakfı Yayınları.
Elbakidze, L. & Jin, Y. H. (2015). Are Economic Development and Education Improvement
Associated with Participation in Transnational Terrorism? Risk Analysis, 35(8), 1520–
1535. doi:10.1111/risa.12378
Ellis, R., & Labropoulou, E. (2017, January 26). Greece won't extradite 8 Turkish military
officers; Turkey protests. CNN International:
http://edition.cnn.com/2017/01/26/world/greece-wont-extradite-turkishofficers/index.html
Ensaroglu, Y. (2013). Turkey’s Kurdish question and the peace process. Insight Turkey,
15(2), 6–17.
Ergin, A. D. (2010). Azinlik dillerinin kullanimi konusunda Türkiye nerede duruyor? [Where
does Turkey stand with regard to the use of minority languages?] Ankara Üniversitesi
Hukuk Fakültesi Dergisi, 59(1), 1–34. doi:10.1501/Hukfak_0000001590
Feridun, M. (2016). Impact of education and poverty on terrorism in Turkey: An empirical
investigation. Applied Research in Quality of Life, 11(1), 41–48. doi:10.1007/s11482014-9353-z

https://digitalcommons.nl.edu/ie/vol12/iss1/2

16

Alkan and Yaz?c?: Terrorism and the Role of Education: A Qualitative Inquiry

Feridun, M. & Shahbaz, M. (2010). Fighting terrorism: Are military measures effective?
Empirical Evidence from Turkey. Defence and Peace Economics, 21(2), 193–205.
doi:10.1080/10242690903568884
Frey, B. (1987). Fighting political terrorism by refusing recognition. Journal of Public
Policy, 7(2), 179–188. doi:10.1017/S0143814X00005225
Ganor, B. (2002). Defining terrorism: Is one man’s terrorist another man’s freedom fighter?
Police Practice and Research, 3(4), 287–304. doi:10.1080/1561426022000032060
Garfield, R., Dresden, E., & Rafferty, A.-M. (2003). Commentary: The evolving role of
nurses in terrorism and war. American Journal of Infection Control, 31(3), 163–167.
doi:10.1067/mic.2003.9
Ghosh, R., Chan, W. Y. A., Manuel, A. & Dilimulati, M. (2017). Can education counter
violent religious extremism? Canadian Foreign Policy Journal, 23(2), 117–133.
doi:10.1080/11926422.2016.1165713
Global Terrorism Database. (2017). Global terrorism database; Turkey.
https://www.start.umd.edu/gtd/search/Results.aspx?country=209
Gotchev, A. (2006). Terrorism and globalization. In L. Richardson (Ed.), The Roots of
Terrorism (pp. 103–117). New York, NY: Routledge.
Gunter, M. M. (2015). Iraq, Syria, Isis and the Kurds: Geostrategic concerns for the U.S. and
Turkey. Middle East Policy, 22(1),102–111. doi:10.1111/mepo.12116
Hacoglu, S. (2017, May 10). Turkey Says U.S. Is Backing Terrorism by Arming Syrian
Kurds. Bloomberg Politics: https://www.bloomberg.com/news/articles/2017-0510/turkey-says-u-s-plan-to-arm-kurds-in-syria-supports-terrorism
Haimes, Y. Y. (2002). Risk of terrorism to cyber-physical and organization-societal
infrastructures. Public Works Management & Policy, 6(4), 231–240.
doi:10.1177/1087724X02006004001
Harris, I. M. (2004). Peace education theory. Journal of Peace Education, 1(1), 5–20.
doi:10.1080/1740020032000178276
Harris, I. M. & Morrison, M. L. (2003). Peace education (2nd Ed.). Jefferson, NC:
McFarland.
Hoffman, B. (2006). Inside terrorism (2nd Ed.). New York, NY: Columbia University Press.
Johnson, D. W. & Johnson, R. T. (2005). Essential components of peace education. Theory
Into Practice, 44(4), 280–292. doi:10.1207/s15430421tip4404_2
Karstedt, S. (2006). Democracy, values, and violence: Paradoxes, tensions, and comparative
advantages of liberal inclusion. The ANNALS of the American Academy of Political
and Social Science, 605(1), 50–81. doi:10.1177/0002716206288248

Published by Digital Commons@NLU, 2020

17

i.e.: inquiry in education, Vol. 12 [2020], Iss. 1, Art. 2

Kaya, N. (2012). Türkiye’nin eğitim sisteminde azınlıklar ve ayrımcılık: Kavramsal çerçeve
ve temel sorunlar [Minorities and discrimination in turkish education system:
Conceptual framework and main issues]. In K. Çayır & M. Ayan Ceyhan (Eds.)
Ayrımcılık: Çok Boyutlu Yaklaşımlar [Discrimination: Multidimensional Approaches]
(pp. 213–229). İstanbul, Turkey: İstanbul Bilgi Üniversitesi Yayınları.
Keenan, K. (2014). Gender aspects of terrorism in urban spaces. Historical Social Research,
39(3), 100–114. doi:10.12759/hsr.39.2014.3.100-114
Kim, E. & Yun, M. (2008). What works? Countermeasures to terrorism: A case study of
PKK. International Journal of Comparative and Applied Criminal Justice, 32(1),65–
88. doi:10.1080/01924036.2008.9678778
Kiper, C. (2016, November 3). Turkish Leader Slams Germany for Wavering on
Extraditions. AP News:
https://apnews.com/b84e69ac65f948db83a94ad6858fa272/turkey-slams-germanyaccuses-it-supporting-terrorism
Kopstein, J. & Wittenberg, J. (2010). Beyond dictatorship and democracy: Rethinking
national minority inclusion and regime type in interwar Eastern Europe. Comparative
Political Studies, 43(8–9), 1089–1118. doi:10.1177/0010414010370437
Krueger, A. & Malečková, J. (2003). Education, poverty and terrorism: Is there a causal
connection? Journal of Economic Perspectives, 17(4), 119–144.
doi:10.1257/089533003772034925
Kurrild-Klitgaard, P., Justesen, M. & Klemmensen, R. (2006). The political economy of
freedom, democracy and transnational terrorism. Public Choice, 128(1–2), 289–315.
doi:10.1007/s11127-006-9055-7
Kurtulus, E. N. (2017). Terrorism and fear: Do terrorists really want to scare? Critical Studies
on Terrorism, 10(3), 501–522. doi:10.1080/17539153.2017.1329080
Levitt, M. (2002). The political economy of middle east terrorism. Middle East Review of
International Affairs, 6(4), 49–65.
Lindenstrauss, G. (2016). Back to square one? The collapse of the peace process with the
Kurds in Turkey. Strategic Assessment, 18(4), 97–106.
Lovat, T. (2009). Values education and quality teaching: Two sides of the learning coin. In T.
Lovat (Ed.), Values Education and Quality Teaching: The Double Helix Effect (pp. 1–
12). Dordrecht, Netherlands: Springer.
Malečková, J. & Stanišić, D. (2013). Does higher education decrease support for terrorism?
Peace Economics, Peace Science and Public Policy, 19(3), 343–358.
doi:10.1515/peps-2013-0027
Malvern, S. & Koureas, G. (2014). Terrorist transgressions: Exploring the gendered
representations of the terrorist. Historical Social Research, 39(3), 67–81.
doi:10.12759/hsr.39.2014.3.67-81

https://digitalcommons.nl.edu/ie/vol12/iss1/2

18

Alkan and Yaz?c?: Terrorism and the Role of Education: A Qualitative Inquiry

Miller, D., Mills, T. & Harkins, S. (2011). Teaching about terrorism in the United Kingdom:
How it is done and what problems it causes. Critical Studies on Terrorism, 4(3), 405–
420. doi:10.1080/17539153.2011.623416
Mitra, S. (2008). Poverty and terrorism. Economics of Peace and Security Journal, 3(2), 57–
61. doi:10.15355/epsj.3.2.57
Mutlu, S. (2011). The economic cost of civil conflict in Turkey. Middle Eastern Studies,
47(1), 63–80. doi:10.1080/00263200903378675
Nacos, B. L. (2000). Accomplice or witness? The media’s role in terrorism. Current History,
174–178.
Omede, J. & Omede, A. A. (2015). Terrorism and insecurity in Nigeria: Moral, values and
religious education as panaceas. Journal of Education and Practice, 6(11), 120–126.
Oran, B. (2010). Türkiye’de azınlıklar [Minorities in Turkey]. İstanbul, Turkey: İletişim
Yayınları.
Pattison, J., Kim, H., & Lee, S. (2016). The oak versus the willow: Resilience as deterrence
to terrorism. Information, 19(10A), 4413–4420.
Pedahzur, A., Perliger, A., & Weinberg, L. (2003). Altruism and fatalism: The characteristics
of palestinian suicide terrorists. Deviant Behavior, 24(4), 405–423.
doi:10.1080/713840227
Piazza, J. (2006). Rooted in poverty?: Terrorism, poor economic development, and social
cleavages. Terrorism and Political Violence, 18(1), 159–177.
doi:10.1080/095465590944578
Piazza, J. (2011). Poverty, minority economic discrimination, and domestic terrorism.
Journal of Peace Research, 48(3), 339–353. doi:10.1177/0022343310397404
Preston, J. (2009). Preparing for emergencies: Citizenship education, “Whiteness” and
pedagogies of security. Citizenship Studies, 13(2), 187–200.
doi:10.1080/13621020902731223
Raphaeli, N. (2003). Financing of terrorism: Sources, methods, and channels. Terrorism and
Political Violence, 15(4), 59–82. doi:10.1080/09546550390449881
Richards, A. (2014). Conceptualizing terrorism. Studies in Conflict & Terrorism, 37(3), 213–
236. doi:10.1080/1057610X.2014.872023
Rodoplu, U., Arnold, J., & Ersoy, G. (2003). Terrorism in Turkey. Prehospital and Disaster
Medicine, 18(2), 152–160. doi:10.1017/S1049023X00000923
Roth, M. & Sever, M. (2007). The Kurdish Workers Party (PKK) as criminal syndicate:
Funding terrorism through organized crime, a case study. Studies in Conflict &
Terrorism, 30(10), 901–920. doi:10.1080/10576100701558620

Published by Digital Commons@NLU, 2020

19

i.e.: inquiry in education, Vol. 12 [2020], Iss. 1, Art. 2

Salomon, G. (2002). The nature of peace education: Not all programs are created equal. In G.
Salomon & B. Nevo (Eds.). Peace Education: The Concept, Principles, and Practices
Around the World (pp. 3–13). Mahwah, NJ: Lawrence Erlbaum Associates.
Sunstein, C. R. (2003). Terrorism and probability neglect. Journal of Risk and Uncertainty,
26, 121–136. doi:10.1023/A:1024111006336
Thomas, P. (2016). Youth, terrorism and education: Britain’s Prevent programme.
International Journal of Lifelong Education, 35(2), 171–187.
doi:10.1080/02601370.2016.1164469
Waghid, Y. & Davids, N. (2013). Combating terrorism through an education for democratic
iteration. American Journal of Islamic Social Sciences, 30(2), 1–20.
doi:10.35632/ajiss.v30i2.304
Weigert, A. (2003). Terrorism, identity, and public order: A perspective from Goffman.
Identity, An International Journal of Theory and Research, 3(2), 93–113.
doi:10.1207/S1532706XID030201
Weintraub, S. (2002). Disrupting the financing of terrorism. The Washington Quarterly,
25(1), 53–60. doi:10.1162/016366002753358311
Wilkinson, P. (2012). The Answers: Terrorism. Singapore: Marshall Cavendish Editions.
Wilner, A. (2017). The Dark Side of Extended Deterrence: Thinking through the State
Sponsorship of Terrorism. Journal of Strategic Studies, 1–28.
doi:10.1080/01402390.2017.1284064
Yemenici, A. (2016). Peace Education: Training for an Evolved Consciousness of NonViolence. All Azimuth: A Journal of Foreign Policy and Peace, 5(1), 5–25.
Yıldız, A. (2010). Ne mutlu Türküm diyebilene: Türk ulusal kimliğinin etno-seküler sınırları
(1919–1938) [How happy is he who can say I am a Turk: Ethno-secular boundaries
of Turkish national identity]. İstanbul, Turkey: İletişim Yayınları.
Young, I. (1997). Difference as a resource for democratic communication. In J. Bohman, and
W. Rehg (Eds.) Deliberative Democracy: Essays on Reason and Politics, (pp. 383–
406). Cambridge, MA: MIT Press.
Young, I. M. (2002). Inclusion and democracy. Oxford, UK: Oxford University Press.
Zembylas, M. (2011). Toleration and coexistence in conflicting societies: some tensions and
implications for education. Pedagogy, Culture & Society, 19(3), 385–402.
doi:10.1080/14681366.2011.600699

https://digitalcommons.nl.edu/ie/vol12/iss1/2

20

